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Preface 

This publication is an excerpt from a technical report: Forskning om effekt af uddannelses- og erhvervsvej-

ledning [Research on the Effect of Educational and Vocational Guidance and Counseling], which was con-

cluded in February 2011. The purpose of this excerpt is to present the knowledge we have on the effect of 

guidance and counseling in a short, precise, and readable way to allow readers to orient themselves quickly 

on the subject.  

The technical report was developed on the basis of a contract between Afdelingen for erhvervsfaglige ud-

dannelser (Department of vocational education), the Division for Guidance, Danish Ministry of Education 

and the Danish Clearinghouse for Educational Research, Aarhus University. 

The following researchers participated in a review group and contributed to the report: Senior Researcher 

Berit Lødding, Nordic Institute for Studies in Innovation, Research and Education, Norway; Assoc. Prof. Pe-

ter Plant, PhD, Department of Curriculum Research, Aarhus University, Denmark; Assist. Prof. Rie Thomsen, 

PhD, Department of Curriculm Research, Aarhus University, Denmark; Professor Gudbjörg Vilhjálmsdóttir, 

PhD, University of Iceland; and Peter Weber, PhD, Institute for Education Studies Heidelberg University, 

Germany. 

Thanks to the Division for Guidance, Danish Ministry of Education and to all the colleagues and researchers 

who have contributed to this brief presentation of the results of the study. The complete report with refer-

ences and appendices can be found at www.dpu.dk/clearinghouse.  

 

Gerd Christensen 

March 2011 
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Introduction 

Executive Order No. 671 og 21/06/2010 on Guidance in Relation to Choice of Education, Training and Ca-

reer states that the purpose of guidance and counseling is, among other things, to help ensure that “chang-

ing from or dropping out of educational programs is limited as much as possible and that individual stu-

dents complete their chosen educational programs with the greatest possible academic and personal bene-

fit.” Therefore, guidance and counseling must help ensure that “the individual himself or herself is able to 

search for and use information, including IT-based information and guidance counseling programs, about 

education, educational institutions, and future employment.”  

At the same time, the Act on Guidance promotes the overall goal of getting at least 95% of a youth cohort 

to complete a qualifying education. This may occur, in among other ways, by providing guidance and coun-

seling to young people in order to ensure that the transition between various forms of education takes 

place as smoothly as possible – i.e., through ‘transition guidance and counseling.’  

The purpose of this report is to examine the existing research on guidance and counseling in order to de-

termine what approaches or methods for guidance and counseling best contribute to the goals set. This 

requires insight into the effect of the guidance and counseling methods used. It also has to do with whether 

one can show ’with evidence’ that one approach appears to be more well-founded than another. This de-

sire for insight into the research on guidance and counseling was the starting point for the study. The task, 

therefore, has been to uncover what guidance methods/tools the primary research has demonstrated work 

best for: 

 

 The transition of young people from primary and lower secondary school to general or vocational 

upper secondary education  

 The transition of young people from upper secondary education to higher education, and  

 guidance and counseling for employed adults  

 

We have fulfilled this task by posing the following question to existing research: 

 

What guidance methods/tools can be shown to contribute most to guidance and counseling in con-

nection with the transition of young people from primary and lower secondary school to upper sec-

ondary education, the transition of young people from upper secondary education to higher educa-

tion, and guidance and counseling for employed adults? 

Read more about the methodology that the Danish Clearinghouse for Educational Research uses on p. 29. 
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The history of guidance and counseling 

From a historical perspective, guidance and counseling and related theories may be roughly divided into 

three 50-year periods. From 1850-1899, a period of transformation from an agricultural to an industrial 

society, the guidance and counseling of young people was based on a moral ethos of hard work and ethical 

conduct. The basic view was that it was necessary to develop the character of a young person. A corres-

ponding trend is found in education in the form of ‘character development’; the concept of ‘character’ used 

in this connection may be traced back to the philosopher Aristotle. Guidance counselors in this period were 

often inspired by religious aims. 

Guidance and counseling for young people in industrialized cities began in the first half of the 20th century 

(1900-1949). The aim was to find a job, a new concept that reflected the technological developments of the 

time. The relation between individual, job, and industry was subjected for the first time to approaches that 

used scientific methodologies. First of all, efforts were made to find ‘the best way’ to do a job by introduc-

ing ’scientific management’ through the so-called Taylor system or Taylorism, which was aimed at increas-

ing the worker’s job performance through minute rationalizations. Second, theories began to be developed 

in scientific psychology on ‘individual differences,’ which are based on the experience that there are differ-

ences in individual abilities. 

This new interest in psychology led to the development of psychometric measurements and classification 

systems that deal especially with the individual’s intelligence and personality traits. The French psychologist 

Alfred Binet in collaboration with Théodore Simon invented the first usable intelligence test, the so-called 

Binet-Simon intelligence scale. The Danish psychologist Alfred Lehmann introduced German psychophysics, 

which is defined as a ’precise gauge between mind and body.’ Psychophysics came to constitute the theo-

retical basis for the so-called psychotechnical tests, which were used to test what vocation young people 

were suited for. In 1923, a pychotechnical department was established at the apprentice placement service 

in Copenhagen (Københavns lærlingeanvisning) and, later, psychotechnical offices were set up elsewhere in 

the country. 

The initial theories of guidance and counseling  

During the period 1950-1999, the first theories of guidance and counseling emerged. At the same time, a 

new interest developed in relating to a person as not only an individual seeking a job but also a human be-

ing in the course of a life. To the extent that this life course was connected to the person’s contact with 

education and the labor market, the concept of career was introduced. Guidance and counseling was no 

longer vocational counseling alone; the goal was also to help the person develop his or her career. In this 

connection, the concept ‘career development’ arose.  

While previous conceptions of the purpose of guidance and counseling turned on helping a person enter 

the labor market in a manner satisfactory to both parties, theories were developed to try to understand 

and explain what actually happens when young people choose future employment. Therefore, the theories 

were first and foremost considered as theoretical frameworks for understanding and explaining actual edu-
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cational and vocational choices, i.e. they represented “career research.” Thereafter, the theories were used 

as academic justifications for how guidance and counseling as a practice should be tackled and what tools – 

for example, in the form of tests – could be beneficial. From this perspective, the task of the professional 

guidance counselor could be considered as the application of academic/theoretical insight/research – that 

is, as a theory-practice relationship in which the job of guidance counselor could henceforth be classified as 

a profession. 

Current justifications for guidance and counseling  

Guidance and counseling is deemed important today in relation to transitions between education and voca-

tion, basic education and higher education, and finally between different vocations, the importance is pri-

marily based on four conditions:  

1) Modernity: It is no longer a given that children follow in their parents’ footsteps and choose the 

same vocation they had. There are many options, and individuals should have the opportunity to 

choose what makes the most sense for them. 

2) Breaking away from social heritage: A welfare society is supposed to ensure optimal conditions for 

all citizens regardless of gender, ethnicity, or social background and to make it possible for the indi-

vidual to break away from conventions and negative social heritage.  

3) Socio-economic aspects: Society profits from the fact that young people get through their educa-

tion as quickly as possible.  

4) Focus on lifelong learning and development: Cf. OECD (1996), it must be possible for the individual 

to develop throughout his/her life. This encourages possibilities for changing not only workplace 

but also vocation and course of life. 

If we look at the theoretical framework In particular, people sometimes speak of ’the big five career theo-

ries’, all of which are of American origin: The Theory of Work Adjustment (TWA) developed by R.V. Davis, 

J.L. Holland’s Theory of Vocational Personalities in Work Environments, D.E. Super’s Theory of Career Devel-

opment, L.S. Gottfredson’s Theory of Circumscription and Compromise, and R.W. Lent’s Social Cognitive 

Career Theory (SCCT), which is based on A. Bandura’s social cognitive theory. In addition, the career theo-

ries of the last half of the period all draw on constructivism. Despite the variation in theory, they all seem to 

take as a starting point a link between psychological insight into the person who is to be counseled and the 

surroundings/educational programs/labor market toward which the guidance and counseling is to be 

oriented. The point of view was once from the labor market toward the person, so that the task was to find 

the right job under the given conditions. The perspective much more emphasized today takes its starting 

point in the individual’s life course and the ever-changing interactions and adaptations between person and 

market. 
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Basis of the study 

In this study, we use the concept of guidance and counseling in the same way as the World Bank, the OECD, 

and the EU: 

Career guidance refers to services and activities intended to assist individuals, of any age and at any point throughout 

their lives, to make educational, training and occupational choices and to manage their careers […] The activities may take 

place on an individual or group basis, and may be face-to-face or at a distance (including help lines and web-based ser-

vices). They include career information provision (in print, ICT-based and other forms), assessment and self-assessment 

tools, counseling interviews, career education programmes (to help individuals develop their self awareness, opportunity 

awareness, and career management skills), taster programmes (to sample options before choosing them), work search 

programmes, and transition services. (OECD, 2004)  

Effects must be documented  

It is important to stress that this review only contains guidance and counseling studies in which the effects 

have been documented. It is also important to stress that we have worked with guidance and counseling in 

connection with the transitions we mentioned in the introduction, i.e. ‘transitional guidance and counsel-

ing.’ Guidance and counseling as part of a process aimed at retaining students (‘retention counseling’) is 

not included. For example, guidance and counseling offered at a school and directed at conditions in the 

same school is not included.  

Forms of intervention and effects  

The forms of intervention (guidance and counseling activities) that are included in the study are classified 

as: 1) Individual guidance and counseling; 2) Group guidance and counseling; 3) Guidance and counseling 

experiences (in which young people themselves are active participants); 4) Guidance and counseling tools 

(for example, education plans); and, finally, Other.  

The effects of guidance and counseling are understood in this context as 1) effects in the form of clarifica-

tion as a feeling (‘feeling’ informed), 2) effects in the form of clarification understood as the competence to 

act and decide, 3) effects in the form of “getting well underway” with an education, and 4) effects in the 

form of a completed education. The last-mentioned impact measurement can be problematic, because it 

may, for example, be difficult to distinguish between whether the effect is due to the effect of a guidance 

or counseling effort and/or the effect of the quality of a given education. 

The three target groups  

We study research on guidance and counseling with respect to two target groups of young people and one 

group of adults: 1) Young people seen in relation to their transition from primary and lower secondary 

school to upper secondary education; 2) Young people seen in relation to their transition from upper sec-

ondary education to higher education; and 3) Employed adults who receive guidance and counseling. As far 

as the young people are concerned, only studies of young people who receive guidance and counseling 

before they are 20 years of age are included. Counselors are of course also participants in guidance and 

counseling, but the focus is on the activities they are a part of and the effects of these activities on the pri-

mary participants: those receiving guidance and counseling. 
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Temporal and geographic limitations  

Temporally, the study is limited to research published after the year 2000. The intent has been to ensure 

that the guidance and counseling phenomena investigated resemble those we know today and are not part 

of a long-ago abandoned practice. Ensuring a certain similarity in the forms of guidance and counseling was 

also one of the reasons that the study has been geographically limited to research on guidance and coun-

seling in the Nordic countries, in six Anglo-American countries (England, Ireland, USA, Canada, Australia, 

New Zealand), and in Western Europe (but not Southern Europe). 

Methodology of the study  
The work of finding the relevant research and the subsequent analytic work was done systematically and 

transparently on the basis of the concept note of the Danish Clearinghouse for Educational Research, which 

can be found on our webpage 

http://www.dpu.dk/en/aboutdpu/danishclearinghouseforeducationalresearch/conceptnote/.  

Once we had set the boundaries and made the conceptual choices described above, the next step was to 

determine what search profiles we should use and to carry out searches in the relevant databases. We 

searched 17 different national and international databases. We set up search profiles so that, in principle, 

all research on guidance and counseling was found (the list of databases, the search profiles used, and the 

screening process can be found in the technical report). The searches yielded 8355 different references. 

These were then screened for relevance. We ascertained that it is extremely rare to pose and answer the 

question of effects in research on guidance and counseling and found only 71 relevant studies, which were 

subsequently assessed for quality. This left us with only 39 studies.  

Thirty-nine studies form the basis for the results  

The 39 studies that were considered relevant for this study were selected in part, because they purportedly 

dealt with the question we wanted to answer and, in part, because they were assumed to be reliable in 

that they could document the effects of guidance and counseling. Table 1 provides an overview of the 

countries in which the 39 studies were conducted.  
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Country No. of Studies 

USA 19 

New Zealand 1 

Germany  5 

Australia 2 

Switzerland 3 

Norway 2 

Denmark 1 

Sweden 1 

Netherlands 1 

Iceland 1 

Austria 2 

Unknown  1 

Table 1 

 

Since this study focuses on ’transitional guidance and counseling,’ it is relevant to look at the breakdown of 

the studies into the three transitional periods:  

 

Type of guidance studied  No. of studies 

Guidance of children and youth before or during the transition from primary and lower 

secondary school to upper secondary education  
13 

Guidance of young people before or during the transition from upper secondary educa-

tion to higher education  
21 

Guidance of employed adults  5 

Table 2 

 

In Table 2, we can see that both forms of transition guidance and counseling are covered by studies of suf-

ficient research quality. It appears that most of the studies in transitional guidance and counseling are from 

upper secondary education to higher education. This has meant that we have taken this group as our start-

ing point in our subsequent work.  

Table 3 shows the breakdown of the 39 studies by type of guidance intervention (guidance and counseling 

activities) studied.  
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Guidance intervention No. of studies  

Group guidance 19 

Individual guidance  13 

Guidance as experience  11 

Guidance tools 14 

Other 7 

Table 3  

 

Table 4 shows the breakdown of the 39 studies by effects studied. 

 

Effects studied  No. of studies 

Well underway with education  8 

Clarification as a feeling  20 

Clarification as a decision-making competence 25 

Completed education  2 

Other effects 5 

Table 4 

The number of intervention forms (guidance and counseling activities) and effects studied is greater than 

the number of studies (39), because many of the studies deal with several intervention forms and several 

effects.  
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Results 

The premise of the study was to investigate guidance and counseling in relation to three clearly defined 

groups (from primary and lower secondary school to upper secondary education, from upper secondary 

education to higher education, and adults). However, gradually, as the work proceeded, it appeared that a 

great many of the conditions that could be identified recurred throughout all three groups. These included 

both effects and forms of intervention (guidance and counseling activities). Only a few conditions stood 

out. This presentation, therefore, deals with findings across all three groups and discusses conditions that 

are specific to the individual group in which they occur. By highlighting and grouping the different aspects 

of guidance and counseling interventions shown by the studies to have significant effect, we have been 

able to break down the results into four categories, shown in Figure 1.  

 

 

Figure 1 

The form and content of guidance and counseling encompasses the conditions that are designated as ’in-

tervention’ (guidance and counseling activities).  

The structure of guidance and counseling covers the conditions that have to do with other elements in the 

planning: Timing of efforts, duration, and the extent to which guidance and counseling should be included 

in the curriculum. 

Stakeholders in guidance and counseling designates entities, such as the business community, that are ex-

ternal to the educational environment in which guidance and counseling take place but are nevertheless of 

essential importance for guidance and counseling – in part, because they have an interest in motivating the 

 

Context  

Effect 
Structure 

Stakeholders 

Form and  

content  

Participants  

Guidance intervention 
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workforce and, in part, because they are involved in guidance and counseling – for example, as speakers 

and in connection with job shadowing and work experience programs.  

Finally, the participants in guidance and counseling fall into two groups: those being counseled and those 

who are counseling. Those being counseled enter the counseling situation with a large number of variables, 

including level of experience, knowledge and motivation, and factors linked to social background, ethnicity, 

and gender. Those who counsel are a group consisting of many subgroups: The ‘formal counselors,’ i.e. the 

guidance counselors or teachers who are responsible for the process, and the ‘informal guidance counse-

lors,’ i.e. the parents and friends who, according to the studies, also play an important role. 

Form and content of guidance and counseling  
Individual guidance and counseling 

Many of the studies stress that personal interviews are of extraordinary importance. It is important that 

young people are seen and heard as individuals, and many studies emphasize the personal interview as the 

single guidance and counseling measure that students, regardless of gender, assess as the most valuable. 

The importance of individual guidance and counseling with respect to decision-making competence in con-

nection with transitions between primary and lower secondary school and upper secondary education is 

crucial. The personal relationship with the counselor is, thus, important for whether vulnerable young 

people can be retained in the education system. In the studies that deal with guidance and counseling for 

adults, personal interviews are used in combination with workshops. This, too, seems to have a positive 

effect. However, the personal interview is not unproblematic. One study of the transition between primary 

and lower secondary school and upper secondary education indicates that, despite the fact that young 

people like personal interviews, the counselor may come to dominate the interview. Some studies show 

that male students are critical of the information level and professionalism of the counselors, while female 

students are more uncomfortable during conversations with the counselor than male students. One inter-

pretation may be that individual guidance and counseling are relatively sensitive to personal relationships 

such as the personal interaction between the counselor and the person being counseled or that individual 

guidance and counseling may provide an opportunity for personal relationships to play a role.  

Class-based guidance and counseling/joint guidance and counseling  

In most of the studies that are categorized as ’group guidance and counseling,’ the ’group’ appears as a 

class. In reality, there are different variants of ’joint guidance and counseling.’ In this context, the class or 

group is emphasized as the forum in which information can be disseminated and courses can take place, 

just as presentations can be made by people invited in from, for example, workplaces and educational insti-

tutions. This also includes various forms of information, students’ individual information searches in groups, 

etc. When it is approached in this way, joint guidance and counseling has an effect. Various studies, how-

ever, mention that some students were more uncertain about this form of guidance and counseling, since 

the amount of information seemed confusing. As seems to be the case with many of the other guidance 

and counseling activities, this form of guidance and counseling must be combined with other guidance and 

counseling activities.  

The group as a discussion forum  

It appears from many studies that groups – even large ones – are an advantage if it is possible to facilitate 
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discussions between the students. Groups can also be an advantage if there is a common interpretation of 

test results. The group is ascribed significance – both as a class (curriculum) and in the form of smaller 

groups (different forms of project work). In the smaller group, personal contact can be established that has 

similarities to what goes on in individual guidance and counseling. At the same time, however, it is stressed 

that young people are subject to special influence by their friends. This means that group pressure can be 

strong, which may indicate that guidance and counseling in the form of group work should be steered and 

led by an especially competent person.  

Workshops 

A number of studies show that the integration of guidance and counseling in the form of workshops in 

which students for example interview each other in pairs and discuss education and career choices with 

their parents leads to a significant improvement in decision-making competence. Workshops are also useful 

in relation to groups of adults.  

Computer-based guidance and counseling  

Several studies deal with computer-based programs for guidance and counseling. These studies show that 

students feel motivated by programs that are similar to computer games, because they find them enter-

taining. It also appears that online courses at the university level can ease the transition between upper 

secondary education and higher education, just as information and study plans can have a positive effect 

on students’ decision-making competence with respect to level of information and goal orientation. Much 

indicates, however, that computer-based activities cannot stand alone but should be combined with other 

guidance and counseling activities. 

Written materials for guidance and counseling  

Tools for guidance and counseling in the form of informational materials (pamphlets, webpages, guidance 

and counseling fora, etc.) and education plans appear to be significant for the level of information students 

acquire. This is particularly important for students from homes with limited and/or negative experience of 

education and who do not have immediate access to this information. However, it is an advantage in terms 

of increased competence if career information is passed on personally instead of in writing. Thus, written 

materials, too, should be combined with other guidance and counseling activities. 

Work experience programs and job shadowing  

Work experience programs and job shadowing have a great significance for young people in the transition 

from primary and lower secondary school to upper secondary education and in the transition from upper 

secondary education to higher education. This form of guidance and counseling helps inform students 

about what it is like to enter into working life. It is different for groups of adults. They have a greater need 

to reflect on their professional life and career from the perspective of their life history. In relation to the 

transition from primary and lower secondary school and upper secondary education, it has been found that 

work experience programs have great significance for the decision-making competence of young people. A 

work week and being part of a work day is effective because, among other reasons, it is advantageous for 

the weakest students. According to one study, this form of guidance and counseling activity, which take its 

starting point in the interests of the person being counseled, is generally evaluated positively by all stu-

dents. This is supported by the results of another study: an active form of education guidance and counsel-

ing – for example, a visit to a workplace, work-experience programs or bridge-building projects – seems to 
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be the most effective with respect to students’ decision-making competence. Success is fundamentally 

conditioned on the systematic organization of work-experience programs, better communication between 

institutions, and the inclusion of work-experience programs in a coherent guidance and counseling process. 

If this does not occur, there is a danger that student choices of work experience placements will be ran-

dom. The effect is also contingent on a follow-up on student experiences. The lack of a subsequent evalua-

tion of work experience programs is mentioned as a possible weakness in these guidance and counseling 

activities.  

Several forms of intervention in combination 

A number of studies indicate that it is precisely the combination of several different forms of intervention 

(guidance and counseling activties) that has significance for whether there is an increase in students’ deci-

sion-making competence and feeling of clarification. Although several studies highlight the personal guid-

ance and counseling interview, it is clear that students are positive toward the use of a variety of forms of 

intervention. The interests of all students are best catered for in this way. This indicates that students’ dif-

ferent reactions to guidance and counseling must be taken into account and that guidance and counseling 

should be based on individuals’ interests and needs.  

Summary: 

• Individual guidance and counseling is emphasized as effective, because it is personal and can be 

adapted to each person. However, this presumes that the guidance counselor does not dominate. 

• Group guidance and counseling is effective when it takes place as joint guidance (information, 

presentations, etc.) and counseling in which the class is divided into discussion groups. 

• Tools such as programs and websites are a useful supplement but must be combined with other ac-

tivities to have an effect. 

• Work experience programs and job shadowing are important for decision-making competence and 

a feeling of clarification but should be planned thoroughly and followed up. 

• What seems to be most important, however, is that many forms of intervention (guidance and 

counseling activities) are included in the guidance or counseling as a coherent whole. 

Structure of guidance and counseling  

Timing 

It appears from several studies that it is of decisive importance that guidance and counseling is not com-

menced too late in the school process, which in several studies seems to be 9th grade. By this time, the 

majority of students have already made decisions about their further education. Instead, an earlier and 

more continuous effort is emphasized. However, this must be nuanced: In one study, it appears that guid-

ance and counseling that is commenced too early in the process is just as problematic as guidance and 

counseling that is commenced too late. The problem here is that students lack clarification and that guid-

ance and counseling, therefore, is without effect. Another study has found that students who are not ma-

ture enough do not understand the importance of guidance and counseling and therefore consider it use-

less. However, it should be stressed here that the maturity of young people varies from culture to culture, 

just as it is a culturally conditioned phenomenon whether young people are used to dealing with this type 

of question. It appears that the timing of the intervention (the guidance activity) is emphasized as impor-
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tant, but it is not possible on the basis of this study to provide any unequivocal proposal for when guidance 

and counseling should be commenced. 

Duration  

A number of studies look at the connection between the duration of the guidance and counseling process 

and its effect – most often concluding that duration apparently does not influence effect. Even though it is 

not a part of the conclusions of the studies, however, we have found that there is a connection in that the 

studies that investigate shorter periods find that guidance and counseling have little effect, whereas the 

studies that deal with longer periods find that guidance and counseling have an effect. That longer-term 

guidance and counseling activities have an effect can thus raise a question about the claim that the dura-

tion of the guidance and counseling process is insignificant. However, we cannot conclude this on the basis 

of the studies included in this investigation. Correspondingly, we cannot conclude that the duration of a 

guidance and counseling activity has no significance for its effect. 

Integration into the curriculum  

In the studies, there are different examples of the integration of guidance and counseling into the curricu-

lum and the school’s other activities. A number of them emphasize that this can be an advantage. Integra-

tion may take place in the form of various long-term processes of a project nature. A majority of the studies 

that deal with the ‘group guidance’ form of intervention examine the effect of various forms of courses. 

One study investigated a course whose purpose was to contribute to students’ decision-making compe-

tence and feeling of clarification through curriculum strategies with a special focus on working life (courses 

in career planning, presentations, teacher instruction and demonstration, experiences with working life, 

etc.). The process had some effect on these parameters even three years after the intervention (the guid-

ance activity). Another study mentions that there may be an advantage in developing curriculum strategies 

in the form of ’guidance and counseling as a discipline.’ One study shows how the establishment of a 

‘school-within-the-school,’ which provides alternative options to vulnerable young people, had an effect. 

Most importantly, the students acquired academic skills. Thus, guidance and counseling cannot be viewed 

in isolation but must be seen in connection with a professional/academic element.  

Summary 

• The timing of guidance and counseling interventions (activities) has significance for their effect, but 

it is not possible on the basis of this review to determine precisely when the right time is. 

• It is not possible on the basis of this review to draw any conclusions about the influence of the du-

ration of the guidance counseling process on its effect. 

• Guidance or counseling may be advantageously integrated into the curriculum. In this way, guid-

ance counseling can become part of a more holistic process. 

Stakeholders in guidance and counseling  

Involvement of the business community and other educational institutions  

Insofar as guidance and counseling includes different forms of work experience or job shadowing programs, 

it is of decisive importance that educational institutions have a network of interested parties to make it 

possible for students to participate in these activities. This is mentioned in a number of studies, and one of 

them states that a part of this network is often constituted by parents. This is often exploited for organizing 
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visits to a company or organization (including job shadowing) and for obtaining work experience place-

ments. Some studies also mention the significance of visits to the school by representatives from the busi-

ness community and educational institutions. This is an element emphasized by those seeking counseling as 

something that arouses interest and motivation and which, therefore, has significance for decision-making 

competence and a feeling of clarification. 

Collaboration  

Thus, it can be conducive to guidance and counseling if there is collaboration between not only educational 

institutions and potential recruiters but also between institutions on the same and on different levels. The 

significance of collaboration across institutions is mentioned in a number of studies as something that can 

be beneficial for the quality of guidance and counseling and for the ease of transition between different 

levels of education and between education and the workforce. The studies that deal with the structuring of 

work experience programs conclude that the preconditions for work experience programs to function op-

timally is that they are organized systematically, that there is better communication between schools, and 

that the work experience program is included in a coherent guidance and counseling process. If these pre-

conditions are absent, it is deemed a problem. Therefore, there is a need for broad communication and 

collaboration on vocational and educational guidance and counseling that does not only encompass the 

local community but also the entire country. 

Summary 

• Networks are a precondition for obtaining work experience placements and arranging visits to 

companies or organizations. Here, parents play a role. 

• Businesses and institutions should collaborate on the structure of work experience programs. 

• Representatives of educational institutions and the business community may be advantageously in-

volved as speakers. 

• It is important to collaborate across institutions on the same and different levels. 

 

The participants in guidance and counseling  

The significance of the students’ knowledge of their options 

A number of studies deal with the significance of the students’ level of knowledge and the effect of guid-

ance and counseling. One study of the transition from primary and lower secondary school to upper sec-

ondary education found that students’ presuppositions prior to guidance and counseling have an influence 

on what they get out of the guidance and counseling. The clearer they are about about options and deci-

sions before the guidance and counseling, the more detailed the guidance and counseling can be. Thus, 

guidance and counseling must be adapted to the individual student’s starting point and needs. Another 

study found that information that is adapted to the students’ current needs facilitates their decision-

making competence. A third study points out that an intervention at the right point in time and adapted to 

the needs of the students and the educational institutions that allows for subsequent student reflection 

increases the benefit students receive from the guidance and counseling intervention (the guidance and 

counseling activity). In the vast majority of studies, guidance and counseling is considered to contribute to 

students’ awareness of their options and confidence in their decisions. However, some studies have found 
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that guidance and counseling does not necessarily have an immediate elucidating effect: Guidance and 

counseling in the short run can increase confusion and uncertainty in those being counseled. This imme-

diate negative effect of guidance and counseling, however, is considered by the authors as an essential 

element in clarifying what paths are open to the student, because confusion can constitute an element in 

the process of becoming aware of one’s options and gaining confidence in one’s decisions. Corresponding-

ly, there are studies that have found that participation in guidance and counseling activities could have the 

effect of making students less confident that they are capable of achieving their desires and goals. Howev-

er, this need not be a disadvantage but can be interpreted as evidence that the students’ understanding of 

future options was unrealistic prior to the guidance and counseling and that they acquired through the 

process of counseling a more realistic vision of themselves and their own possibilities.  

The significance of social background and ethnicity  

It is a fundamental assumption in a number of the studies that one purpose of guidance and counseling is 

to counteract a negative social heritage, so that even students from homes with limited and/or negative 

experience of education can acquire more education. Various studies deal explicitly with students from 

homes with limited and/or negative experience of education and students with a minority ethnic back-

ground. These studies show that guidance and counseling has a greater effect on students from homes with 

limited and/or negative experience of education. These students attribute the greatest value to guidance 

and counseling, especially if they have changed their education plans. The effect is ascribed primarily to the 

relationship between the person providing the counseling (the guidance counselor or teacher) and the per-

son being counseled. Students from a low socioeconomic background are unlikely to have a role model or 

caregiver with a higher education in their home environment and the guidance counselor or teacher may 

therefore come to play that role. A minority ethnic background is not emphasized as a particular trait of 

students who require special measures or attention in guidance or counseling.  

While it appears that guidance or counseling cannot make up for socioeconomic and educational conditions 

in the student’s home environment, it can contribute to an increase in the student’s awareness of their 

options and decision-making competence. Even though a number of the studies deal with conditions rele-

vant to young people with a minority ethnic background, there are no studies that find that ethnicity is 

significant in itself, unless it is linked to poor social conditions.  

The significance of gender  

A number of the studies deal with gender in the form of special preferences and/or in the form of special 

barriers linked to gender or that have proven to be specific to participants of one gender. It appears in one 

study that female students were more engaged in the activities than male students, but it is not evident 

whether this had significance for the outcome of the guidance and counseling process. Another study of 

individual guidance and counseling activities found that the understanding of guidance and counseling va-

ries in relation to gender: Female students assessed guidance and counseling most positively, while male 

students were the most critical of the guidance counselor in terms of how well-informed and conscientious 

they deemed him or her to be. On the other hand, female students were more uncomfortable during con-

versations with the counselor than the male students. The high achievers assessed the guidance and coun-

seling most positively. There were no identifiable differences in relation to ethnicity. For students in transi-

tion from primary and lower school to upper secondary education, girls were more capable of identifying 
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their interests while boys showed more overall readiness for a career choice. In another study – also of the 

transition from primary and lower secondary school to upper secondary education, it was found that there 

are gender-specific educational and vocational interests and that changing gender-specific career choices is 

a long-term process. It was found that role models had some significance for whether young people wanted 

to choose careers that were non-traditional for their gender but also that role models do not in themselves 

have a great impact. It was also found that a gender-specific workshop introduction and meeting place at 

the school could help retain girls in an educational context in which they were a minority.  

The counselor’s level of knowledge  

Studies dealing with guidance counselors indicate the significance of whether the person providing the 

counseling has up-to-date knowledge of relevant educational and vocational opportunities for young 

people. This has particular significance if the counselor deals with at-risk students who are not much ex-

posed to this knowledge in their home environments or among friends.  

Coaching and psychological skills  

The counselor’s educational level, however, is not only a question of specific knowledge about educational 

programs and the labor market but also of special skills for dealing with and coaching personal problems. In 

the five primary studies dealing with groups of adults, the person providing the guidance and counseling 

activity was a trained counselor or psychologist. This is only true for very few of the other studies, which 

could indicate that there are other traditions for groups of adults than for the guidance and counseling 

linked to schools and educational institutions and processes involving children and young people. It also 

appears from the studies that the forms of intervention (activities) used for adults are more psychologically 

oriented than those found in studies dealing with the first two transitions.  

Personal relationships 

Above all, several studies show that it is crucial that young people are surrounded by committed people. 

This is especially expressed in the priority the personal guidance interview is attributed by young people. 

This applies to the influence of teachers, counselors, and parents. Teachers act as role models for young 

people and the active involvement of other role models is used to encourage young people to choose ca-

reer paths that are non-traditional for their gender. A personal relationship can also develop with a mentor. 

One study thus mentions that a mentor is crucial for students’ transitional competence. 

It is difficult on the basis of these studies to conclude whether a personal relationship with the counselor is 

more important than the counselor’s level of education. Presumably, a combination of the two factors is 

optimal: The counselor must be personal and professional. Moreover, it is emphasized that the education 

and training of the counselor will make it possible for the counselor to develop certain professional rela-

tionship skills that facilitate this process. 

The significance of parents  

A number of the studies deal with the influence parents and friends have on the choices of young people. 

One study notes the influence of parents and suggests that parents have an important role to play as ’guid-

ance counselors’ for their children. A number of studies find that the students who have well-educated 

parents have the fewest problems in choosing a future career and, at the same time, have the greatest 

confidence in their own ability with respect to access to information about careers. The fact that parents 
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are involved as ‘informal’ counselors for young people may indicate that it would be an advantage to in-

volve them in a more formal process. One study mentions a process in which one of the parameters is that 

the students interview each other in pairs and that they have conversations with their parents about edu-

cational and career choices. Moreover, parents, like teachers and counselors (and presumably other 

adults), act as role models.  

The significance of friends  

A number of studies show that the influence of friends is especially strong during upper secondary educa-

tion. In guidance and counseling contexts, this can be conducive or inhibitory to the desired effect of the 

guidance or counseling: It can be a conducive factor if the trendsetting group in the class is positive toward 

guidance and counseling but inhibitory if the opposite is the case. One study also illustrates the significance 

of social pressure for the choices of young people. 

Summary 

• The level of awareness of the options available and confidence in his or her own decisions as well 

as the social background of the person being counseled have an influence on the guidance or coun-

seling. 

• Guidance or counseling has the greatest significance for students from homes with limited and/or 

negative experience of education. 

• Gender plays a role in terms of the understanding of guidance or counseling and particular educa-

tional and occupational preferences and focus points. 

• A single study indicates that it may be an advantage for female students in a ‘male profession’ to 

have their own forums, free of male students. 

• No factors have been found linked to ethnicity alone. 

• It is essential that the guidance counselor is sufficiently well-informed. 

• It is an advantage if the guidance counselor has an education in guidance counseling but the per-

sonal relationship between the guidance counselor/teacher and the person being counseled is 

more important. 

• Guidance counselors, teachers, and parents act as role models. 

• Parents and friends have significant influence as ‘informal’ guidance counselors. 
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Conclusion 
This review has looked at guidance and counseling in the transition from primary and lower secondary 

school to upper secondary education, from upper secondary education to higher education, and of em-

ployed adults, i.e. ’transition guidance and counseling.’ It contains only studies that deal with guidance and 

counseling in which the effects are documented.  

It appears from the foregoing section that, on the basis of the 39 studies included in this review, we can say 

that what contributes most to guidance and counseling as a feeling of clarification and decision-making 

competence is a combination of many forms of intervention (guidance and counseling activities) that are 

part of a curriculum.  

The personal relationship between guidance counselor/teacher and the person being counseled is of essen-

tial importance, just as it is important that guidance and counseling take their starting point in the needs of 

the individual. The personal relationship is established in the personal interview but may presumably also 

be established in groups that are led/facilitated by a counselor.  

The person who counsels must have up-to-date knowledge and it is an advantage if the counselor is edu-

cated as a counselor. Collaborations across institutions and between institutions and the business commu-

nity should be established, and parents are also resources and essential to the process of clarification for 

young people.  

Guidance and counseling are of the greatest significance for students from homes with limited and/ or neg-

ative experience of education but cannot in themselves mean a break with a negative social heritage. Rela-

tionships of the person being counseled (for example, parents and friends) should be taken into considera-

tion in the guidance and counseling intervention (guidance and counseling activities). This indicates that 

guidance and counseling must be seen as a holistic process rather than a relationship that only touches the 

educational institution. These conditions primarily apply to studies dealing with the first two transitions. 

The studies touching on adults deal with the personal mode of relating to one’s work life and the link be-

tween work life and personal well-being. 

In sum, the existing research on the effects of guidance and counseling indicates the following: 

• Individual guidance or counseling is effective because it is personal and can be adapted to the indi-

vidual, provided that the guidance counselor does not dominate. 

• Group guidance or counseling is effective when it is a part of common guidance (information, pres-

entations, etc.) and counseling in which the class is divided into discussion groups. 

• Tools such as programs and websites are a useful supplement but must be combined with other ac-

tivities to have effect. 

• Work experience programs and job shadowing are important for the development of decision-

making competence and a feeling of clarification, but the effect is conditional on thorough planning 

and follow-up. 
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• What is most important, however, is that a variety of forms of intervention (guidance and counsel-

ing activities) are included in a coherent whole. 

• Guidance and counseling can advantageously be integrated into the curriculum. In this way, guid-

ance and counseling may be part of a more holistic process.  

• Networks are necessary for obtaining work experience placements and arranging job shadowing 

opportunities. Furthermore, it can be an advantage to involve representatives of educational insti-

tutions and the business community as speakers at educational institutions. 

• It is important to cooperate across institutions on the same and different levels. 

• The level of knowledge and social background of the person being counseled has influence on the 

counseling. No factors have been found linked to ethnicity alone unless ethnicity is linked to poor 

social conditions. 

• Guidance counseling has the greatest significance for students from homes with limited and/or 

negative experience of education but cannot in itself lead to a break with a negative social heritage.  

• It appears from some studies that there are special preferences and focus points linked to gender. 

A single study has shown that it may be advantageous for young women in a ‘male profession’ to 

have their own forums in which they can experience the profession and social relations without the 

participation of male students. 

• It is important that the guidance counselor is sufficiently well-informed and an advantage if he or 

she is educated and trained as a counselor, but the personal relationship between counselor and 

the person being counseled is most important in terms of effect. 

• Parents and friends have decisive influence as ‘informal’ counselors. 

• Parents, teachers, and guidance counselors are role models. 

Conditions insufficiently illuminated in the research on which this study is based 

• We have identified that the timing of guidance and counseling interventions (guidance and coun-

seling activities) is crucial (not too early and not too late in the schooling process), but it is not poss-

ible on the basis of this study to give an exact indication of the right point in time.  

• It is not possible on the basis of this study to determine the role the duration of the guidance coun-

seling process has for its effect. 

• It is not possible on the basis of this study to draw conclusions about the long-term effects of guid-

ance and counseling.  
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The current best knowledge 

The Danish Clearinghouse for Educational Research was founded in 2006 because there was and still is a 

will to strengthen the applicability of educational research. This is done by exploiting already existing re-

search. The Clearinghouse helps provide politicians and practitioners access to reliable and informed know-

ledge about child-raising, teaching, and education that can be used in educational practice and the political 

decision-making process.  

In addition, the Clearinghouse helps provide research environments with a greater and more reliable over-

view of the existing research. The aim is to make the current best knowledge available to politicians, practi-

tioners, and researchers. 

The Clearinghouse is a center that illuminates practice-oriented, political, or research policy problems by 

examining the existing primary research.  

The Clearinghouse has six basic activities:  

Collection. The Clearinghouse systematically collects information on all the research that can, in principle, 

illuminate a specific “review” question. 

Construction of a database. The Clearinghouse collects, classifies, and stores information on research over a 

long period of time in a database. Users thereby gain overall access to and a systematic overview of re-

search that would otherwise be diffuse. 

Quality assessment. The Clearinghouse assesses research for quality and thus stands as a guarantor for the 

quality of the research that is included in the answer to a review problem.  

Extraction and comparison. The Clearinghouse extracts the most important data from each individual re-

search report and gathers it in one document, thereby increasing the clarity and transparency of informa-

tion for the user. 

Synthesis. The individual research conclusions are developed into a general conclusion, recommendation, 

model or similar result that incorporates and cuts across the individual studies. 

Distribution. The Clearinghouse actively strives to disseminate relevant knowledge about national and in-

ternational research results. 

Each of these six activities can be an independent product. However, the sequence of steps cannot be 

skipped, for example, by going directly from collection to synthesis. Instead, it is possible to stop the 

process after any one of the six steps: If the process is continued all the way to synthesis, it corresponds to 

carrying out a so-called systematic review. This study on guidance and counseling is an example of such a 

systematic review. 
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The systematic review process  

On the one hand, a systematic review provides insight into how prior research has handled a given problem 

and, on the other, collects all the knowledge that we can extract at the present time from existing research 

results.  

The work that leads to a systematic review begins with the clarification of the question to be answered. A 

search strategy, classification criteria, data extraction, and synthesis method are worked out.  

The next step is to find researchers for the research group who have special knowledge of precisely the 

question at hand. Then, the search for studies commences and, when it is completed, the screening of the 

studies begins to determine whether they are relevant to the review question.  

Together with the Clearinghouse, the review group of researchers assesses the results and classifies the 

studies according to research quality; data is extracted from the studies and on the basis, a synthesis of 

results is prepared. The review process leads to a written report prepared in collaboration between the 

review group and the Clearinghouse and forms the basis of subsequent communication actions. 

Read more at http://www.dpu.dk/en/aboutdpu/danishclearinghouseforeducationalresearch/ 
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